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Philosophy 

 

The English Language Arts Curriculum Guide is aligned with the New Jersey Student Learning Standards.  The 

instructional alignment is in accordance with board approved resources accessible to all classrooms. The ELA Curriculum 

Guide places emphasis on standard based instruction. Materials allow for flexibility in meeting the needs of a wide range 

of students. 

 

Each of the instructional units provides a clear and equal emphasis on Reading Literature, Reading Information and 

Foundation Skills. The integration of Social Studies and Science standards provides learners with the knowledge, skills, 

and perspectives needed to become active, informed citizens and contributing members of local, state, national and 

global communities in the digital age. The integration of Speaking and Listening Standards are woven through the guides 

to develop communication skills through collaboration and presentation. The writing guides support the text selections 

with opportunity to demonstrate understanding of written conventions and focus on narrative, informational, and 

opinion/argumentative. Identified academic vocabulary provides a common language for literacy and develops across the 

grade levels. 

 

The need to conduct research and to produce and consume media is embedded into the curriculum with 21st Century 
Skills and technology standards for each grade level. The map contains interdisciplinary connections to Science, Social 
Studies, Technology, and Theater. 
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Unit 1:  How Writers Work Duration:  40 days (September-October) 

Standards 

W.3.1. Write opinion pieces on topics or texts, supporting a point of view with reasons. 
 
W.3.2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly.  
 
W.3.3. Write narratives to develop real or imagined experiences or events using narrative technique, descriptive details, 
and clear event sequences.  
 
W.3.4. With guidance and support from adults, produce writing in which the development and organization are 
appropriate to task and purpose. (Grade-specific expectations for writing types are defined in standards 1–3 above.) 
 
W.3.5. With guidance and support from peers and adults, develop and strengthen writing as needed by planning, 
revising, and editing. 
 
W.3.6. With guidance and support from adults, use technology to produce and publish writing as well as to interact and 
collaborate with others. 
 
W.3.7. Conduct short research projects that build knowledge about a topic. 
 
W.3.8. Recall information from experiences or gather information from print and digital sources; take brief notes on 
sources and sort evidence into provided categories. 
 
W.3.10. Write routinely over extended time frames (time for research, reflection, metacognition/self-correction and 
revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and 
audiences.  
 
L.3.1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 
 
L.3.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when 
writing. 
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L.3.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
 
L.3.4. Determine or clarify the meaning of unknown and multiple-meaning word and phrases based on grade 3 reading 
and content, choosing flexibly from a range of strategies. 
 
L.3.5. Demonstrate understanding of figurative language, word relationships and nuances in word meanings. 
 
L.3.6. Acquire and use accurately grade-appropriate conversational, general academic, and domain-specific words and 
phrases, including those that signal spatial and temporal relationships (e.g., After dinner that night we went looking for 
them). 
 
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) with diverse 
partners on grade 3 topics and texts, building on others’ ideas and expressing their own clearly.  
 
SL.3.2. Determine the main ideas and supporting details of a text read aloud or information presented in diverse media 
and formats, including visually, quantitatively, and orally. 
 
SL.3.3. Ask and answer questions about information from a speaker, offering appropriate elaboration and detail. 
 
SL.3.4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, descriptive 
details, speaking clearly at an understandable pace. 
 
SL.3.6. Speak in complete sentences when appropriate to task and situation in order to provide requested detail or 
clarification. 

Interdisciplinary Connections 
Social Studies Standards 

6.1.4.A.15. Explain how and why it is important that people from diverse cultures collaborate to find solutions to 
community, state, national, and global challenges. 
 

Technology Standards 
8.1.2.A.2. Create a document using a word processing application. 
8.1.5.A.3. Use a graphic organizer to organize information about problem or issue. 
8.1.2.B.1. Illustrate and communicate original ideas and stories using multiple digital tools and resources. 
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21st Century Life and Careers 
Century Life and Career Skills: 21st century life and career skills enable students to make informed decisions that 
prepare them to engage as active citizens in a dynamic global society and to successfully meet the challenges and 
opportunities of the 21st century global workplace. 
http://www.state.nj.us/education/aps/cccs/career/ 
 
9.1 Personal Financial Literacy 
This standard outlines the important fiscal knowledge, habits, and skills that must be mastered in order for students to 
make informed decisions about personal finance. Financial literacy is an integral component of a student's college and 
career readiness, enabling students to achieve fulfilling, financially-secure, and successful careers. 
9.2 Career Awareness, Exploration, and Preparation 
This standard outlines the importance of being knowledgeable about one's interests and talents, and being well 
informed about postsecondary and career options, career planning, and career requirements. 
9.3 Career and Technical Education 
This standard outlines what students should know and be able to do upon completion of a CTE Program of Study. 
 
Career Ready Practices 
CRP2. Apply appropriate academic and technical skills. 
CRP4. Communicate clearly and effectively and with reason. 
CRP6. Demonstrate creativity and innovation. 
CRP10. Plan education and career paths aligned to personal goals. 
CRP11. Use technology to enhance productivity. 
CRP12. Work productively in teams while using cultural global competence. 

Essential Understandings Essential Questions 

● Writers use the writing process to choose ideas that 
are focused and sustain audience interest. 

● Writers use strategies from authors to write 
personal narratives. 

● Writer's keep a writer's notebook to generate ideas 
for writing. 

● Writers use qualities of good writing such as focus, 
detail and structure. 

● How do writers use the writing process to choose 
focused ideas that are of interest to their audience? 

● How can a writer's notebook help me as a writer? 
● Why is it important to study authors in order to be 

better writers? 
● How can I organize my piece so that it is clear to 

the reader? 
 

http://www.state.nj.us/education/aps/cccs/career/
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Evidence of Student Learning 

Performance Tasks: Activities to provide evidence for 

student learning of content and cognitive skills. 

Other Assessments 

● Pretend you’re the teacher, role-play with a partner 

to demonstrate proper turn and talk procedures in 

front of the class. 

● Pretend you are a magazine reporter. Create an 

article describing a day in Writer’s Workshop. 

Include routines and procedures. 

● Students will create a brochure illustrating the 

writing process, explaining each step-in depth. 

Formative 
● Open Ended Questions   
● Rubrics   
● Cooperative Learning Groups   
● Writer’s Workshop  
● Teacher Conferences   
● Class Discussion   
● Teacher Observation 
● Graphic Organizers   
● Journals/Writer’s Notebook   
● Reading Responses   
● Portfolio 
● Anecdotal Notes   
● Exit Slips  
● Peer/Self-Assessments   
● Kinesthetic Assessments   
● Think-Pair-Share   
● Monthly Timed Writing Task 

 
Summative 

● Monthly Timed Writing Task   
● Portfolio  
● Assessment piece   
● Unit Test   
● Timed Writing Piece   
● Published Writing Piece   
● District Benchmark 
●  
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Benchmark 
● Writing Prompts 

 
Alternative 

● Modified Rubrics 
● Student Friendly Rubrics 
● Modified Graphic Organizers 
● Untimed Writing Prompts 
● Student Friendly Writer’s Notebook Rubric 
● Student Friendly Conversation Rubric with 

Sentence Starters 
● Teacher Observation Checklist for Student Writing 

Behaviors 
● Verbal Response instead of Written Response 
● Untimed Modified Benchmark Writing Task 
● Grading Student Graphic Organizers, Drafts, and 

Final Writing Piece 
● Fundations/Just Words Based Spelling 

Assessments and Classwork 
● Writing Work Samples 

Knowledge and Skills 

Content Skills 

Instructional Guidance: 

● Use models to provide students an opportunity to 

see what is expected of them during lessons. 

Often, teachers will use examples from a previous 

section of the read aloud to model applying 

skills/strategies to a text. 

● Use evidence from the text to support thinking. 

Students should be given time to jot down evidence 

Students will be able to … 

•Personalize the writing notebook. Create writer's 

notebooks to generate ideas for writing. 

• Write opinion pieces of topics supporting individual point 

of view. 

• With guidance from peers and adults, develop writing by 

planning, revising and editing 
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from a text to support ideas and also share this 

thinking with peers and teachers. 

● Engage in accountable talk. 

● Model during mini lessons the process of choosing 

a topic, sketching it and writing tiny bits about it. 

● Model through mini lessons how to write a strong 

lead. 

● Model through mini lessons how to write a strong 

ending. 

 

• Gather ideas by recalling a time or place that matters to 

them and has importance and finding the small moment of 

significance to draft a story about. 

• Establish a situation and introduce a narrator, characters, 

and organize a sequence of events that unfolds naturally 

• Use a prewriting strategy to draft a personal narrative 

with a clear beginning, middle, and end. 

• Revise their narratives for descriptive language and 

dialogue. 

• Demonstrate conventions of standard English grammar 

and usage when writing or speaking. 

• Demonstrate conventions of standard punctuation, 

capitalization, and spelling when writing. 

• Demonstrate understanding of figurative language, word 

relationships, and nuances in word meanings. 

• Discuss their opinion about a given topic and generate 

reasons with their peers that support that opinion. 

Literature 
How Writer’s Work Unit by Schoolwide Fundamentals, 2013 
The Paperboy by Dav Pilkey 
I Wanna Iguana by Karen Orloff 
If You Were A Writer by Joan Nixon 

Instructional Plan 
 

Suggested Activities Resources 

Students will create a rubric for an organized Writer’s 
Notebook that can be referenced throughout the unit. 

Schoolwide binder 

Students will role-play proper behaviors in regards to peer 
editing and discussions. 

Previously created anchor chart displaying student 

behaviors/expectations 
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Students will create a Venn diagram comparing different 
genre books that are read during the unit with writer’s 
craft. 

Any mentor text read in the unit 

Students will create a heart map illustrating topics that are 
close to them. This will aid in the brainstorming process. 

Chart paper, markers 

Students will create a comic strip graphic organizer to 
demonstrate their understanding of beginning, middle, and 
end of narratives. 

White paper, markers, or comic strip graphic organizer 

Accommodations & Modifications 

English Language Learners 
● Use visual aids 
● Provide anchor charts 
● Model thinking 
● Model writing 
● Shared writing 
● Show models of finished products 
● Outlining 

Basic Skills  
● Use visual aids 
● Provide anchor charts 
● Model thinking 
● Model writing 
● Shared writing 
● Show models of finished products 
● Outlining 

Economically Disadvantaged  
● Use visual aids 
● Provide anchor charts 
● Model thinking 
● Model writing 
● Shared writing 
● Show models of finished products 
● Outlining 
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Special Education/504 Plans 
● Allow extra time to complete assignments or tests  
● Work in a small group  
● Allow answers to be given orally or dictated  
● Use large print books, Braille, or books on CD (digital text) 
● Follow all IEP modifications/504 plan 

Gifted and Talented  
● Ask open‐ended questions   
● Encourage upper level intellectual behavior based on Bloom’s Taxonomy (analyzing, evaluating, creating) 

http://edorigami.wikispaces.com/Bloom's+Digital+Taxonomy  
●  Do not always be explicit, allow for discover   
● Computer Based Programs 

Students at risk of school failure  
     ● Provide peer tutoring  
     ● Use a strong student as a “buddy”  
     ● Use books on tape 
     ● Allow extra time to complete assignments or tests 
     ● Work in a small group  
     ● One on one instruction  
     ● Provide immediate praise and feedback 
     ● Provide high interest topics  
     ● Create a nurturing environment  
     ● Provide visuals  
     ● Be flexible with assignments and time frames  
     ● Provide needed academic resources 
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Unit 2: Author Study: Patricia Polacco 
 

Duration:  51 days (November – January) 

Standards 
 

W.3.3. Write narratives to develop real or imagined experiences or events using narrative technique, descriptive details, 
and clear event sequences.  
 
W.3.4. With guidance and support from adults, produce writing in which the development and organization are 
appropriate to task and purpose. (Grade-specific expectations for writing types are defined in standards 1–3 above.) 
 
W.3.5. With guidance and support from peers and adults, develop and strengthen writing as needed by planning, 
revising, and editing. 
 
W.3.7. Conduct short research projects that build knowledge about a topic. 
 
W.3.8. Recall information from experiences or gather information from print and digital sources; take brief notes on 
sources and sort evidence into provided categories. 
 



11 

W.3.10. Write routinely over extended time frames (time for research, reflection, metacognition/self-correction and 
revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and 
audiences.  
 
L.3.1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 
 
L.3.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when 
writing. 
 
L.3.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
 
L.3.4. Determine or clarify the meaning of unknown and multiple-meaning word and phrases based on grade 3 reading 
and content, choosing flexibly from a range of strategies. 
 
L.3.5. Demonstrate understanding of figurative language, word relationships and nuances in word meanings. 
 
L.3.6. Acquire and use accurately grade-appropriate conversational, general academic, and domain-specific words and 
phrases, including those that signal spatial and temporal relationships (e.g., After dinner that night we went looking for 
them). 
 
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) with diverse 
partners on grade 3 topics and texts, building on others’ ideas and expressing their own clearly.  
 
SL.3.2. Determine the main ideas and supporting details of a text read aloud or information presented in diverse media 
and formats, including visually, quantitatively, and orally. 
 
SL.3.3. Ask and answer questions about information from a speaker, offering appropriate elaboration and detail. 
 
SL.3.4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, descriptive 
details, speaking clearly at an understandable pace. 
 
SL.3.5. Use multimedia to demonstrate fluid reading at an understandable pace; add visual displays when appropriate 
to emphasize or enhance certain facts or details.  
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SL.3.6. Speak in complete sentences when appropriate to task and situation in order to provide requested detail or 
clarification. 

Interdisciplinary Connections 

Visual and Performing Arts Standards 

1.1.5.C.2 Interpret the relationship between the actor’s physical and vocal choices and an audience’s perception of 
character development by identifying examples of vocal variety, stage business, concentration, and focus. 
 

Social Studies Standards 
6.1.4.A.15. Explain how and why it is important that people from diverse cultures collaborate to find solutions to 
community, state, national, and global challenges. 
 

Technology Standards 
8.1.2.A.2. Create a document using a word processing application. 
8.1.5.A.3. Use a graphic organizer to organize information about problem or issue. 
8.1.2.B.1. Illustrate and communicate original ideas and stories using multiple digital tools and resources. 

 
21st Century Life and Careers 

Century Life and Career Skills: 21st century life and career skills enable students to make informed decisions that 
prepare them to engage as active citizens in a dynamic global society and to successfully meet the challenges and 
opportunities of the 21st century global workplace. 
http://www.state.nj.us/education/aps/cccs/career/ 
 
9.1 Personal Financial Literacy 
This standard outlines the important fiscal knowledge, habits, and skills that must be mastered in order for students to 
make informed decisions about personal finance. Financial literacy is an integral component of a student's college and 
career readiness, enabling students to achieve fulfilling, financially-secure, and successful careers. 
9.2 Career Awareness, Exploration, and Preparation 
This standard outlines the importance of being knowledgeable about one's interests and talents, and being well 
informed about postsecondary and career options, career planning, and career requirements. 
9.3 Career and Technical Education 
This standard outlines what students should know and be able to do upon completion of a CTE Program of Study. 
 
 

http://www.state.nj.us/education/aps/cccs/career/
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Career Ready Practices 
CRP2. Apply appropriate academic and technical skills. 

CRP4. Communicate clearly and effectively and with reason. 

CRP6. Demonstrate creativity and innovation. 

CRP11. Use technology to enhance productivity. 

CRP12. Work productively in teams while using cultural global competence. 

Essential Understandings 
 

Essential Questions 

● Writers use the writing process to choose 
significant, meaningful ideas that are focused and 
sustain audience interest. 

 

● How does a writer learn to capture the small 
moments in their lives and make them big through 
narrative writing? 

 
● How does a writer use a mentor text that resembles 

the sort of work they hope to write and use it to? 
 

● What strategies does a writer use to stay focused 
on a small "seed story" instead of a gigantic 
"watermelon" topic? 

Evidence of Student Learning 
 

Performance Tasks: Activities to provide evidence for 
student learning of content and cognitive skills. 

Other Assessments 

 
● Students will create an illustrated journal 

demonstrating their mood and feelings throughout 
various weeks using the same color strategies as 
Patricia Polacco. 

● Making connections across curriculum, students will 
create a “classroom quilt” displaying each individual 
student's’ heritage and how they connect with their 
fellow classmates.  

Formative 
● Open Ended Questions   
● Rubrics   
●  Cooperative Learning Groups   
● Writer’s Workshop  
●  Teacher Conferences   
● Class Discussion   
● Teacher Observation 
● Graphic Organizers   
● Journals/Writer’s Notebook   
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● Student will create a magazine or website article on 
google slides about the author featuring the 
author’s information as well as reviews of books, 
mood/theme, etc. 

● Reading Responses   
● Portfolio 
● Anecdotal Notes   
● Exit Slips  
●  Peer/Self-Assessments   
● Kinesthetic Assessments   
●  Think-Pair-Share   
●  Monthly Timed Writing Task 

 
Summative 

● Monthly Timed Writing Task   
● Portfolio  
● Assessment piece   
● Unit Test   
● Timed Writing Piece   
● Published Writing Piece   
● District Benchmark 

 
Benchmark 

● Writing Prompts 
 
Alternative 

● Modified Rubrics 
● Student Friendly Rubrics 
● Modified Graphic Organizers 
● Untimed Writing Prompts 
● Student Friendly Writer’s Notebook Rubric 
● Student Friendly Conversation Rubric with 

Sentence Starters 
● Teacher Observation Checklist for Student Writing 

Behaviors 
● Verbal Response instead of Written Response 
● Untimed Modified Benchmark Writing Task 
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● Grading Student Graphic Organizers, Drafts, and 
Final Writing Piece 

● Fundations/Just Words Based Spelling 
Assessments and Classwork 

● Writing Work Samples 

Knowledge and Skills 
 

Content  Skills 
 

Instructional Guidance: 

● Use models to provide students an opportunity to 

see what is expected of them during lessons. 

Often, teachers will use examples from a previous 

section of the read aloud to model applying 

skills/strategies to a text. 

● Use evidence from the text to support thinking. 

Students should be given time to jot down evidence 

from a text to support ideas and also share this 

thinking with peers and teachers. 

● Model through mini lessons how to demonstrate 

author’s voice. 

● Model through mini lessons how to incorporate 

dialogue in their stories. 

● Model through mini lessons how to write a strong 

lead. 

● Model through mini lessons how to write a strong 

ending. 

● Model through mini lessons how to stretch small 

moments to sustain audience interest 

Students will be able to … 
• Use a prewriting strategy to draft a personal narrative 
with a clear beginning, middle, and end. 
• Demonstrate conventions of standard english grammar 

and usage when writing or speaking. 

• Demonstrate conventions of standard punctuation, 
capitalization, and spelling when writing. 
• Gather ideas from our life that are meaningful and 
significant. 
• Stretch out significant moments to sustain audience 
interest. 
• Enrich writing by using internal dialogue and external 
dialogue. 
• Use and revise for varied sentence patterns and word 
choice to convey precise meaning. 
• Use internal thinking to effectively convey state of mind, 
feeling, emotion. 
• Develop a unique author’s voice. 
• Conduct a short research project on a specific author 
•Craft a story using the writing process. 
• Discuss with peers the narrative elements of a read aloud 
and describe ways that they can use these ideas in their 
writing 
• Use visuals to enhance their personal narrative. 
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• Engage in peer discussions about the elements of their 
story and how these features add to their understanding of 
the main idea of the text. 

Literature 
Patricia Polacco Writing Unit by Schoolwide Fundamentals, 2013 
Babushka’s Doll by Patricia Polacco 
Chicken Sunday by Patricia Polacco 
Emma Kate by Patricia Polacco 
Thank you, Mr. Falker by Patricia Polacco 

Instructional Plan 
 

Suggested Activities Resources 
 

Students will write two paragraphs to compare and 
contrast two settings in the story. Have students focus on 
how characters responded to the settings and how the 
settings contributed to the events and problem in the 
story.  

Venn Diagram or T-chart 
 
 
 

Students will make a picture book or short story and write 
it from a different point of view. Have students consider 
how a different character would have viewed the events in 
the story and what his or her reaction may be.  

 
As the Crow Flies by Gail Hartman and The True Story of 
the Three Little Pigs by Jon Scieszka 
 
 
 

Student will create a “heart map” of topics that are 
meaningful in their life. Students can reference this map 
during the “generating ideas” stage. 

Graphic organizer (heart shape) or drawing in Reader’s 
notebook 

Students will write individual letters to Patricia Polacco. In 
the letter, explain why they enjoyed her books as well as 
what they learned from reading her books and how they 
can apply it to their life. 

Mail letters to:  
118 Berry Street 
Union City, MI 49094 

Students will write 2 comic strips in their writing 
notebooks. One will be a “watermelon” story and another 

Writer’s notebooks 
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will be a “seed” story. Students will comment on each 
other’s writing explaining why each story is either 
“watermelon” or “seed”. 

Students will create a google sheets document illustrating 
the important people in their life, what they have taught 
them, and how they have taught them that life lesson. 
Students can use this to help brainstorm and reference 
throughout the unit. Students can also comment on each 
other’s sheet to indicate which ones they would be 
interested in hearing about. 

Google sheets shared with class 

Students will act out a portion of their narrative to help 
enhance the sensory details they are using in their writing.  
Students will work individually or with the peer to 
brainstorm sensory details they can incorporate into their 
writing and further develop their character. 

student drafts, sensory words and detail examples 

Accommodations & Modifications  
 

English Language Learners 
● Use visual aids 
● Provide anchor charts 
● Model thinking 
● Model writing 
● Shared writing 
● Show models of finished products 
● Outlining 

Gifted and Talented 
● Ask open‐ended questions   
● Encourage upper level intellectual behavior based on Bloom’s Taxonomy (analyzing, evaluating, creating) 

http://edorigami.wikispaces.com/Bloom's+Digital+Taxonomy  
●  Do not always be explicit, allow for discover   
● Computer Based Programs 

Basic Skills  
● Use visual aids 
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● Provide anchor charts 
● Model thinking 
● Model writing 
● Shared writing 
● Show models of finished products 
● Outlining 

Economically Disadvantaged  
● Use visual aids 
● Provide anchor charts 
● Model thinking 
● Model writing 
● Shared writing 
● Show models of finished products 
● Outlining 

Special Education/504 Plans 

 Allow extra time to complete assignments or tests  

 Work in a small group  

 Allow answers to be given orally or dictated  

 Use large print books, Braille, or books on CD (digital text) 

 Follow all IEP modifications/504 plan 

Students at risk of school failure  
     ● Provide peer tutoring  
     ● Use a strong student as a “buddy”  
     ● Use books on tape 
     ● Allow extra time to complete assignments or tests 
     ● Work in a small group  
     ● One on one instruction  
     ● Provide immediate praise and feedback 
     ● Provide high interest topics  
     ● Create a nurturing environment  
     ● Provide visuals  
     ● Be flexible with assignments and time frames  
     ● Provide needed academic resources 
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Unit 3: Biography Duration:  55 days (February – April) 
 

Standards 
 

W.3.1. Write opinion pieces on topics or texts, supporting a point of view with reasons. 
 
W.3.2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly.  
 
W.3.4. With guidance and support from adults, produce writing in which the development and organization are 
appropriate to task and purpose. (Grade-specific expectations for writing types are defined in standards 1–3 above.) 
 
W.3.5. With guidance and support from peers and adults, develop and strengthen writing as needed by planning, 
revising, and editing. 
 
W.3.6. With guidance and support from adults, use technology to produce and publish writing as well as to interact and 
collaborate with others. 
 
W.3.7. Conduct short research projects that build knowledge about a topic. 
 
W.3.8. Recall information from experiences or gather information from print and digital sources; take brief notes on 
sources and sort evidence into provided categories. 
 
W.3.10. Write routinely over extended time frames (time for research, reflection, metacognition/self-correction and 
revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and 
audiences.  
 
SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) with diverse 
partners on grade 3 topics and texts, building on others’ ideas and expressing their own clearly. 
SL.3.2. Determine the main ideas and supporting details of a text read aloud or information presented in diverse media 
and formats, including visually, quantitatively, and orally. 
 
SL.3.3. Ask and answer questions about information from a speaker, offering appropriate elaboration and detail. 
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SL.3.4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, descriptive 
details, speaking clearly at an understandable pace. 
 
SL.3.6. Speak in complete sentences when appropriate to task and situation in order to provide requested detail or 
clarification. 
 
L.3.1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 
 
L.3.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when 
writing. 
 
L.3.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening. 
 
L.3.4. Determine or clarify the meaning of unknown and multiple-meaning word and phrases based on grade 3 reading 
and content, choosing flexibly from a range of strategies. 
 
L.3.5. Demonstrate understanding of figurative language, word relationships and nuances in word meanings. 
 
L.3.6. Acquire and use accurately grade-appropriate conversational, general academic, and domain-specific words and 
phrases, including those that signal spatial and temporal relationships (e.g., After dinner that night we went looking for 
them). 
 

Interdisciplinary Connections 
Social Studies Standards 

6.1.4.A.15. Explain how and why it is important that people from diverse cultures collaborate to find solutions to 
community, state, national, and global challenges. 

 
Technology Standards 

8.1.2.A.2. Create a document using a word processing application. 
8.1.5.A.3. Use a graphic organizer to organize information about problem or issue. 
8.1.2.B.1. Illustrate and communicate original ideas and stories using multiple digital tools and resources. 
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21st Century Life and Careers 
Century Life and Career Skills: 21st century life and career skills enable students to make informed decisions that 
prepare them to engage as active citizens in a dynamic global society and to successfully meet the challenges and 
opportunities of the 21st century global workplace. 
http://www.state.nj.us/education/aps/cccs/career/ 
 
9.1 Personal Financial Literacy 
This standard outlines the important fiscal knowledge, habits, and skills that must be mastered in order for students to 
make informed decisions about personal finance. Financial literacy is an integral component of a student's college and 
career readiness, enabling students to achieve fulfilling, financially-secure, and successful careers. 
9.2 Career Awareness, Exploration, and Preparation 
This standard outlines the importance of being knowledgeable about one's interests and talents, and being well 
informed about postsecondary and career options, career planning, and career requirements. 
9.3 Career and Technical Education 
This standard outlines what students should know and be able to do upon completion of a CTE Program of Study. 
 
Career Ready Practices 
CRP2. Apply appropriate academic and technical skills. 
CRP4. Communicate clearly and effectively and with reason. 
CRP6. Demonstrate creativity and innovation. 
CRP7. Employ valid and reliable research strategies. 
CRP11. Use technology to enhance productivity. 
CRP12. Work productively in teams while using cultural global competence. 

Essential Understandings 
 

Essential Questions 

● Writers use the writing process to compose 
biographies text to examine a topic and convey 
ideas and information clearly. 

 
● Writers will choose a person of high-interest and/or 

someone that intrigues them. 
 

● How do writers use the writing process to compose 
a biography to examine a topic and convey ideas 
and information clearly? 

 
● How do writers select a just-right person for 

research? 
 

http://www.state.nj.us/education/aps/cccs/career/
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● Writers will determine importance while researching 
topics. 

● How do writers determine importance pertaining to 
text structure of biographies. 

Evidence of Student Learning 
 

Performance Tasks: Activities to provide evidence for 
student learning of content and cognitive skills. 
 

Other Assessments 

● Students will pretend they are an author and create 
an autobiography using timelines of their life. 

● Students will demonstrate understanding by 
dressing up as a famous person at a wax museum. 
When classmates approach the student, they will 
give a speech from the person’s point of view, 
describing why they are famous. 

● In small groups, students will pretend to be 
reporters working for an online biography company, 
and create a video biography on previously 
researched famous people. 

 

Formative  
● Open Ended Questions   
● Rubrics   
●  Cooperative Learning Groups   
● Writer’s Workshop  
●  Teacher Conferences   
● Class Discussion   
● Teacher Observation 
● Graphic Organizers   
● Journals/Writer’s Notebook   
● Reading Responses   
● Portfolio 
● Anecdotal Notes   
● Exit Slips  
●  Peer/Self-Assessments   
● Kinesthetic Assessments   
●  Think-Pair-Share   
●  Monthly Timed Writing Task 

 
Summative 

● Monthly Timed Writing Task   
● Portfolio  
● Assessment piece   
● Unit Test   
● Timed Writing Piece   
● Published Writing Piece   
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● District Benchmark 
 
Benchmark 

● Writing Prompts 
 
Alternative 

● Modified Rubrics 
● Student Friendly Rubrics 
● Modified Graphic Organizers 
● Untimed Writing Prompts 
● Student Friendly Writer’s Notebook Rubric 
● Student Friendly Conversation Rubric with 

Sentence Starters 
● Teacher Observation Checklist for Student Writing 

Behaviors 
● Verbal Response instead of Written Response 
● Untimed Modified Benchmark Writing Task 
● Grading Student Graphic Organizers, Drafts, and 

Final Writing Piece 
● Fundations/Just Words Based Spelling 

Assessments and Classwork 
● Writing Work Samples 

Knowledge and Skills 
 

Content Skills 
 

Instructional Guidance: 
● Use models to provide students an opportunity to 

see what is expected of them during lessons. 
Often, teachers will use examples from a previous 
section of the read aloud to model applying 
skills/strategies to a text. 

Students will be able to … 
• Examine informational text and take notes. 
• Demonstrate conventions of standard english grammar 
and usage when writing or speaking. 
• Demonstrate conventions of standard punctuation, 
capitalization, and spelling when writing. 
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● Use evidence from the text to support thinking. 
Students should be given time to jot down evidence 
from a text to support ideas and also share this 
thinking with peers and teachers. 

● Model through mini lessons how to categorize 
information from a variety of sources. 

● Model through mini lessons how to research 
properly from appropriate resources. 

● Model through mini lessons how to write a 
concluding statement or section. 

● Model through mini lessons how to use technology 
when publishing a writing piece.  

• Examine informational text and highlight pertinent 
information. 
• Identify key words and phrases. 
• Categorize information. 
• Gather information from a variety of sources. 
• Examine a topic and select appropriate facts to include. 
• Use linking words and phrases (eg. because, therefore, 
since, for example, also, another, and, more, but) to 
connect ideas within categories of information. 
• Provide a concluding statement or section. 
• Convert notes into a final written piece with a clear 
sequence. 
• Use and revise for varied sentence patterns and word 
choice to convey precise meaning. 
• Use revision strategies to improve the piece. 
• Use the editor’s checklist. 
• Use the Writing Notebook Rubric to reflect on their 
writing. 
• Use technology to gather information. 
• Use technology to share learned information. 
• Include diagrams, labels, and other non-fiction text 
features to help the reader understand the topic. 
• Use the writing process to craft an informational piece. 
• Locate information from text and other media. 
• Discuss the elements of a narrative text with their peers. 
• Ask and answer questions with peers discussing the 
features of his/her narrative writing through the sharing 
phase of the writing process. 

Literature 
Biography Unit by Schoolwide Fundamentals, 2013 
Elizabeth Lead the Way: Elizabeth Cady Stanton and the Right to Vote by Tanya Stone 
If a Bus Could Talk: The Rosa Parks Story by Faith Ringgold 
Lou Gehrig: The Luckiest Man by David Adler 
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Instructional Plan 
 

Suggested Activities Resources 
 

Students will use background knowledge of timelines to 
create a “buddy biography” with a partner in class. 
Students will then present their biographies to the class. 

Graphic organizer- timeline 

Students will create a Time magazine “Person of the Year” 
article with their featured famous person they will 
research. In the article, students must illustrate a timeline 
of their person’s life, photographs/illustration, and a 
description of their accomplishments. 

Previous researched famous person 

Students will create a written “interview” with their famous 
person illustrating their accomplishments. Students can 
then role-play the “reporter” and “interviewee” for the 
class. 

Previous researched famous person 

Students will create a model of the person they have 
researched and display it with an information card that 
describes their trials and tribulations. 

Prior research, index cards, clay, posters, (any modeling 
materials) 

Students will brainstorm and create a poster for display 
that illustrates character attributes that use grade-specific 
vocabulary. 
 

Chart paper, dictionary, thesaurus 

Accommodations & Modifications  
 

English Language Learners 
● Use visual aids 
● Provide anchor charts 
● Model thinking 
● Model writing 
● Shared writing 
● Show models of finished products 
● Outlining 
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Basic Skills  
● Use visual aids 
● Provide anchor charts 
● Model thinking 
● Model writing 
● Shared writing 
● Show models of finished products 
● Outlining 

Economically Disadvantaged  
● Use visual aids 
● Provide anchor charts 
● Model thinking 
● Model writing 
● Shared writing 
● Show models of finished products 
● Outlining 

Special Education/504 Plans 
● Allow extra time to complete assignments or tests  
● Work in a small group  
● Allow answers to be given orally or dictated  
● Use large print books, Braille, or books on CD (digital text) 
● Follow all IEP modifications/504 plan 

 

Gifted and Talented 
● Ask open‐ended questions   
● Encourage upper level intellectual behavior based on Bloom’s Taxonomy (analyzing, evaluating, creating) 

http://edorigami.wikispaces.com/Bloom's+Digital+Taxonomy  
●  Do not always be explicit, allow for discover   
● Computer Based Programs 

Students at risk of school failure  
     ● Provide peer tutoring  
     ● Use a strong student as a “buddy”  
     ● Use books on tape 
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     ● Allow extra time to complete assignments or tests 
     ● Work in a small group  
     ● One on one instruction  
     ● Provide immediate praise and feedback 
     ● Provide high interest topics  
     ● Create a nurturing environment  
     ● Provide visuals  
     ● Be flexible with assignments and time frames  
     ● Provide needed academic resources 
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Unit 4: Nonfiction 
 

Duration:  37 Days (May – June) 

Standards 
 

W.3.1. Write opinion pieces on topics or texts, supporting a point of view with reasons. 

 

W.3.2. Write informative/explanatory texts to examine a topic and convey ideas and information clearly.  

 

W.3.4. With guidance and support from adults, produce writing in which the development and organization are  

appropriate to task and purpose. (Grade-specific expectations for writing types are defined in standards 1–3 above.) 

 

W.3.5. With guidance and support from peers and adults, develop and strengthen writing as needed by planning, 

revising, and editing. 

 

W.3.6. With guidance and support from adults, use technology to produce and publish writing as well as to interact and 

collaborate with others. 

 

W.3.7. Conduct short research projects that build knowledge about a topic. 

 

W.3.8. Recall information from experiences or gather information from print and digital sources; take brief notes on 

sources and sort evidence into provided categories. 

 

W.3.10. Write routinely over extended time frames (time for research, reflection, metacognition/self-correction and 

revision) and shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks, purposes, and 

audiences.  

 

SL.3.1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) with diverse 

partners on grade 3 topics and texts, building on others’ ideas and expressing their own clearly.  
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SL.3.2. Determine the main ideas and supporting details of a text read aloud or information presented in diverse media 

and formats, including visually, quantitatively, and orally. 

 

SL.3.3. Ask and answer questions about information from a speaker, offering appropriate elaboration and detail. 

 

SL.3.4. Report on a topic or text, tell a story, or recount an experience with appropriate facts and relevant, descriptive 

details, speaking clearly at an understandable pace. 

 

SL.3.6. Speak in complete sentences when appropriate to task and situation in order to provide requested detail or 

clarification. 

 

L.3.1. Demonstrate command of the conventions of standard English grammar and usage when writing or speaking. 

 

L.3.2. Demonstrate command of the conventions of standard English capitalization, punctuation, and spelling when 

writing. 

 

L.3.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening. 

 

L.3.4. Determine or clarify the meaning of unknown and multiple-meaning word and phrases based on grade 3 reading 

and content, choosing flexibly from a range of strategies. 

 

L.3.5. Demonstrate understanding of figurative language, word relationships and nuances in word meanings. 

 

L.3.6. Acquire and use accurately grade-appropriate conversational, general academic, and domain-specific words and 

phrases, including those that signal spatial and temporal relationships (e.g., After dinner that night we went looking for 

them). 
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Interdisciplinary Connections 

Social Studies Standards 

6.1.4.A.15. Explain how and why it is important that people from diverse cultures collaborate to find solutions to 

community, state, national, and global challenges. 

 

Technology Standards 

8.1.2.A.2. Create a document using a word processing application. 

8.1.5.A.3. Use a graphic organizer to organize information about problem or issue. 

8.1.2.B.1. Illustrate and communicate original ideas and stories using multiple digital tools and resources. 

 

21st Century Life and Careers 
Century Life and Career Skills: 21st century life and career skills enable students to make informed decisions that 
prepare them to engage as active citizens in a dynamic global society and to successfully meet the challenges and 
opportunities of the 21st century global workplace. 
http://www.state.nj.us/education/aps/cccs/career/ 
 
9.1 Personal Financial Literacy 
This standard outlines the important fiscal knowledge, habits, and skills that must be mastered in order for students to 
make informed decisions about personal finance. Financial literacy is an integral component of a student's college and 
career readiness, enabling students to achieve fulfilling, financially-secure, and successful careers. 
9.2 Career Awareness, Exploration, and Preparation 
This standard outlines the importance of being knowledgeable about one's interests and talents, and being well 
informed about postsecondary and career options, career planning, and career requirements. 
9.3 Career and Technical Education 
This standard outlines what students should know and be able to do upon completion of a CTE Program of Study. 
 
Career Ready Practices 
CRP2. Apply appropriate academic and technical skills. 

CRP4. Communicate clearly and effectively and with reason. 

CRP6. Demonstrate creativity and innovation. 

CRP7. Employ valid and reliable research strategies. 

http://www.state.nj.us/education/aps/cccs/career/
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CRP11. Use technology to enhance productivity. 

CRP12. Work productively in teams while using cultural global competence. 

Essential Understandings 
 

Essential Questions 

 
● Writers use the writing process to compose 

informational text to examine a topic and convey 
ideas and information clearly. 

 

● How do writers use the writing process to compose 
informational text to examine a topic and convey 
ideas and information clearly? 

 
● What are the characteristics of informational 

writing? 
 

● What strategies do writers use to share knowledge 
and to convey ideas and experiences? 

 

Evidence of Student Learning 
 

Performance Tasks: Activities to provide evidence for 
student learning of content and cognitive skills. 

Other Assessments 
 

● Students will create a formally published book that 
will be included in the classroom library. The book 
will include all pertinent text features, correct 
grammar and conventions, etc. 

● Students will pretend they are the teacher and 
create a “How To” book demonstrating the skills 
needed to create a nonfiction published book. This 
will include text features, organization, research, 
the writing process, etc. 

● Students will generate a class magazine on specific 
nonfiction topics collaborating with a group or 
partnerships. 

Formative Assessment 
● Open Ended Questions   
● Rubrics   
●  Cooperative Learning Groups   
● Writer’s Workshop  
●  Teacher Conferences   
● Class Discussion   
● Teacher Observation 
● Graphic Organizers   
● Journals/Writer’s Notebook   
● Reading Responses   
● Portfolio 
● Anecdotal Notes   
● Exit Slips  
●  Peer/Self-Assessments   
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● Kinesthetic Assessments   
●  Think-Pair-Share   
●  Monthly Timed Writing Task 

 
Summative 

● Monthly Timed Writing Task   
● Portfolio  
● Assessment piece   
● Unit Test   
● Timed Writing Piece   
● Published Writing Piece   
● District Benchmark 

 
Benchmark 

● Writing Prompts 
 
Alternative 

● Modified Rubrics 
● Student Friendly Rubrics 
● Modified Graphic Organizers 
● Untimed Writing Prompts 
● Student Friendly Writer’s Notebook Rubric 
● Student Friendly Conversation Rubric with 

Sentence Starters 
● Teacher Observation Checklist for Student Writing 

Behaviors 
● Verbal Response instead of Written Response 
● Untimed Modified Benchmark Writing Task 
● Grading Student Graphic Organizers, Drafts, and 

Final Writing Piece 
● Fundations/Just Words Based Spelling 

Assessments and Classwork 
● Writing Work Samples 
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Knowledge and Skills 
 

Content Skills 
 

Instructional Guidance: 
● Use models to provide students an opportunity to 

see what is expected of them during lessons. 
Often, teachers will use examples from a previous 
section of the read aloud to model applying 
skills/strategies to a text. 

● Use evidence from the text to support thinking. 
Students should be given time to jot down evidence 
from a text to support ideas and also share this 
thinking with peers and teachers. 

● Model through mini lessons how to categorize 
information from a variety of sources. 

● Model through mini lessons how to research 
properly from appropriate resources. 

● Model through mini lessons how to write a 
concluding statement or section. 

● Model through mini lessons how to use technology 
when publishing a writing piece.  

 

Students will be able to … 
• Examine informational text and take notes. 
• Demonstrate conventions of standard English grammar 
and usage when writing or speaking. 
• Demonstrate conventions of standard punctuation, 
capitalization, and spelling when writing. 
• Examine informational text and highlight pertinent 
information. 
• Identify key words and phrases. 
• Categorize information. 
• Gather information from a variety of sources. 
• Examine a topic and select appropriate facts to include. 
• Use linking words and phrases (eg. because, therefore, 
since, for example, also, another, and, more, but) to 
connect ideas within categories of information. 
• Provide a concluding statement or section. 
• Convert notes into a final written piece with a clear 
sequence. 
• Use and revise for varied sentence patterns and word 
choice to convey precise meaning. 
• Use revision strategies to improve the piece. 
• Use the editor’s checklist. 
• Use the Writing Notebook Rubric to reflect on their 
writing. 
• Use technology to gather information. 
• Use technology to share learned information. 
• Include diagrams, labels, and other non-fiction text 
features to help the reader understand the topic. 
• Use the writing process to craft an informational piece. 
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• Locate information from text and other media. 

Literature 
Nonfiction Writing Unit by Schoolwide Fundamentals, 2013 
Are You a Snail? By Judy Allen 
Bat Loves the Night by Nicola Davies 
The Beetle Alphabet Book by Jerry Pallotta 
Dinosaur by Sarah Walker 

Instructional Plan 
 

Suggested Activities Resources 

Students will divide construction paper into three sections. 
In each section, students will illustrate the main events in 
their own nonfiction writing. 

Construction paper 

Students will create a museum displaying “artifacts” from 
student nonfiction writing. Invite parents into the 
classroom to view “artifacts” as well as hear presentations 
about what the students have researched in the unit. 

Nonfiction research papers (previously written), artifacts 
pertaining to topics 

Students will read published nonfiction books, while filing 
a KWL chart on the topic. 

KWL graphic organizer 

Students will write and illustrate a comic strip illustrating 
pertinent information from their research. Students will add 
their writing to the classroom library to share with the 
class. 

Comic strip graphic organizer, crayons/markers 

Students will create a game using sentence strips that 
they create. On the sentence strips, students will write 
their headings from their writing and mix them up. In a 
“Wheel of Fortune” style game, student teams will guess 
which order the headings belong in. The last person on 
the team will then guess the topic of the writing. This is a 
great way to demonstrate understanding of relating 
headings to topics. 

Sentence strips, markers, previously researched topic 
information (prewriting with headings) 
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Accommodations & Modifications 
 

English Language Learners 
● Use visual aids 
● Provide anchor charts 
● Model thinking 
● Model writing 
● Shared writing 
● Show models of finished products 
● Outlining 

Gifted and Talented 
● Ask open‐ended questions   
● Encourage upper level intellectual behavior based on Bloom’s Taxonomy (analyzing, evaluating, creating) 

http://edorigami.wikispaces.com/Bloom's+Digital+Taxonomy  
● Do not always be explicit, allow for discover   
● Computer Based Programs 

Basic Skills  
● Use visual aids 
● Provide anchor charts 
● Model thinking 
● Model writing 
● Shared writing 
● Show models of finished products 
● Outlining 

Economically Disadvantaged  
● Use visual aids 
● Provide anchor charts 
● Model thinking 
● Model writing 
● Shared writing 
● Show models of finished products 
● Outlining 
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Special Education/504 Plans 
● Allow extra time to complete assignments or tests  
● Work in a small group  
● Allow answers to be given orally or dictated  
● Use large print books, Braille, or books on CD (digital text) 
● Follow all IEP modifications/504 plan 
● Braidy 

Students at risk of school failure  
     ● Provide peer tutoring  
     ● Use a strong student as a “buddy”  
     ● Use books on tape 
     ● Allow extra time to complete assignments or tests 
     ● Work in a small group  
     ● One on one instruction  
     ● Provide immediate praise and feedback 
     ● Provide high interest topics  
     ● Create a nurturing environment  
     ● Provide visuals  
     ● Be flexible with assignments and time frames  
     ● Provide needed academic resources 

 

 

  


